The paper presented at the international bilingoaference “Assessing language and (inter-)cultural
competences in Higher Education” in Finland, theversity of Turku, 30.-31 August, 2007

Development of Students’ ESP Competence in Tertiar$tudies
Dr. paed. Ineta Luka, assoc. professor

School of Business Administration Turiba

Ineta@turiba.lv

Abstract
The topicality of the present evaluation reseasatieitermined by the development of
tourism industry in Latvia whose labour market rieggicreative, decisive, educated,
competitive specialists with a good command of Ehghnd excellent cooperation
skills. The object of the research is the develampnoeé tourism student€English for
Special PurposeéESP) competence. Theoretical (study of theorelieaature and
sources) and empirical methods of the researchta- @l#aining methods (students
and teachers’ interviews, students and tourism eyeps’ surveys, students’
assessment and self-assessment, students’ tegtqualitative and quantitative data
processing methods were used. This report deals thé results of the research
conducted in Latvia from 2003 to 2007 — the desigB&P curriculum for tourism
students, the created definition &SP competencethe components of ESP
competence, its criteria, indicators, ESP competéenels and the created model for
the development of tourism students’ ESP competence
Key words: ESP competence, language use, intercultural conation,

cooperation, creativity

Introduction
Political, socio-economic and cultural changes thate taken place in the world
during the last fifteen years have influencedtad spheres, including education. The
twenty-first century is characterized for many induals by mobility and ever
growing flow of information. Specialists’ profess@ competence is becoming more
and more important. Its development sets new rements for education whose
goal is to show the proper course for the changekfs 1999).

Recently the tourism business has become one ofntbst flourishing
businesses in Latvia and is still continuing tovgrdhe number of incoming tourists
in Latvia has increased from 3.03 million people2dD4 to 5.24 million people in
2007. Most tourists come from Ireland, the UK, Sfiaavian countries, and

Germany (Galvenie Latvijasitisma nozari raksturojoSieaditaji 2004. — 2007.
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gadh). The growing tourism labour market requires creatidecisive, educated,

competitive specialists with a good command of Ehghnd excellent cooperation
skills, who are able to work in different culturséttings and cater the needs of all
tourists.

Higher educational institutions in Latvia have rtedco the requirements of the
labour market. All the largest higher educatiorsthblishments of the country offer
tourism related curricula — the University of LayLatvia University of Agriculture,
Liepaja University, the Vidzeme University Collegad the School of Business
Administration Turiba (BAT), each of them specialg in a definite tourism field —
hotel industry, catering industry, rural tourisnuiding, tourism business, etc. BAT
was one of the first higher educational institusiowhich offered such a curriculum
(a tourism and hospitality management curriculudgwever its history is not long —
the first students were enrolled only in 1993. Aligh at present in Latvia there are
standards for definite tourism occupations (e.ajtevs, guides, tour conductors,
etc), there is not a unified concept about whafgasional competencies tourism
specialists must possess. However, all the existingsm standards in Latvia stress
a foreign language competence as an important coempaof tourism specialist’s
professionalism Rrofesiorlas izgitibas centrs. Profesiju standartiTherefore an
essential role in tourism specialists’ educatioauth be paid to the development of
their ESP competence(English for Special Purposes competencehjch in a
knowledge society could simultaneously foster thevetbpment of employees’
professional competenceThe content of studies should be student-cenited,
orientated towards students’ learning. In the stpthcess students, based on their
experience and cooperating with a teacher, corsther knowledge and perform
self-assessment.

The teacher’s professionalism is described by wsttategic and creative
knowledge, creativity, organizing of pair work, gpwork, teamwork, as well as the
ability to integrate knowledge in continuous prsiesal development (Zogla 2006).
Therefore the model of learning foreign language®urism curricula is changing in

order to offer possibilities to the students taclethis quality.

Objectives of the work
The goal of the paper is to present the resulte@evaluation research conducted in

the field of development of tourism students’ ESfnpetence in BAT, in Latvia,
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paying special attention to the final stage of tbgearch — final evaluation. Its aim
was to measure the target group’s ESP competenet decording to the created
ESP competence criteria, analyze the changes amcharize the results of the study.
The following tasks specify the goal: to studydietical literature and sources
on curriculum and syllabus design and needs asalygidy competence theories and
language competence theories in order to define E@Rpetence for tourism
specialists, determine its components, criteridicators and ESP competence levels;
based on theoretical analysis and conducted erapim@eds analysis create an ESP
curriculum for tourism students, design a model tfeg development of students’

ESP competence and test its efficiency in tertiewgl studies.

Theoretical Framework
1. ESP Curriculum design
Any course design starts with needs analysis (Nut29i, Yalden 1996, Elliott
1998, More 2001, Gillet 1989, Richards 2001), whghkbonducted on several levels:
on the level of a students’ group, on institutignatucational, administrative,
political and cultural level (Kennedy 1988) andiritludes the study of students’
abilities, needs, interests and learning styles21R800).

Curriculum and syllabus theories were analyzedraer to create the content
of an ESP course for tourism students. The anabysitse theories revealed that there
are different approaches to the understanding ofehterms. In this study an
approach in whickeurriculum implies educational philosophy, aims of the course
the selected teaching methods and teaching aidsylabus includes the course
content (what is to be taught and in what sequewes) adopted. Different syllabi
types were analyzed in order to choose the mosbpppte syllabi that can be used
for teaching ESP to tourism students. A conclusias drawn that the most useful
type of ESP syllabus for tourism students is theegrated one which includes
content, process and results, stressing the prespgesxt of an activity, which means
learning by doing, and observing socio-cultural ee$pas students will use the
language in different situations and various caltwontexts. Topical syllabus was
chosen as the leading syllabus, and situationsk-ltased and process syllabi — as

the supplementary ones (a more detailed analysigka 2004, Luka 2007a, 2007c).



The paper presented at the international bilingoaference “Assessing language and (inter-)cultural
competences in Higher Education” in Finland, theversity of Turku, 30.-31 August, 2007

2. ESP competence for tourism specialists

2.1. Professional activity competence for tourismpgcialists

The analysis of theoretical literature (Maslo, 1.T8lla 2005, Maslo, I. 2006, la
2003, 2005, Henschel 2001) reveals different amres to competence theories —
competences akills that had to be acquired when finishing some sté@elucation
(characteristic for the seventies-eighties of tH&h2century), competence as
qualification (typical for the eighties-nineties of the 20th century). Nowadthe
term ability is often replaced by the teroompetencelt is justified by social and
cultural progress, which sets high requirements&foindividual to evaluate, analyze,
select and accordingly react in unknown situatiMaslo, E. 2003). This approach
regards competence as ideal of educationand ananalytical category (Maslo, I.

& Tilla 2005, Maslo, I. 2006, Ta 2003, 2005), although it has to be remarked that
the term competence as an analytical category &ipgieared in N. Chomsky’s
linguistic theory (cf. Chomsky 1969).

In this study the latest approach to competeneerthwas adopted. Following
I. Tilla’s approach to competence definition [i@i 2003:55) a definition of
professional competence suitable for the situation Latvia was created.
Professional competences an individual combination of gained experieratéifude
and abilities developed on the basis of learningcvtallows a specialist to think
strategically, untraditionally implement knowledgegsponsibly develop their
industry, and creatively work in the chosen prafassobserving traditions and
peculiarities of different cultures.

Many sources describe activity competence or peid@al activity competence
as an integrative competence, which contains aléhsub-competences that prevalil
in each sphere (Ma 2005:23)Professional activity competencés characterized by
the social nature of the activity and its developmevhich is based on experience
and acquired knowledge. Professional activity camempee for tourism specialists
consists of cognitive competence (theoretical amdctgal knowledge of the
industry), personal competence (communication t&sliand social skills) and
technologically-professional competence (creativeé eonstructive problem solving,
communication skills, cooperation) (Wilson 2001inBr@drnstrgm & Lielsen 2002,

Renard 2001). It is one of the components of tougpecialists’ ESP competence.
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2.2. Communicative competence for tourism speciats
As people’s interaction in tourism occurs betweesmbers of different nationalities
and ethnic groups in order to promote a mutuallglenstood cultural context, it is
essential to develop intercultural communicativenpetence.

The termcommunicative competenbas been used for more than 30 years. It
was introduced by D. Hymes in the seventies of2@#h century (Hymes 1972).
Since that time the terncommunicative competendeas extended, as well as
pedagogical literature has mentioned different otlygpes of competences.
Nevertheless, the basic idea of communicative ctoemge is an ability to use
language both on eeceptiveandproductivelevel (Kitao, S. K. & Kitao, K. 1996).
Interpretation of N. Chomsky’s terlimguistic competencé€Chomsky 1969) has also
changed. The terntompetenceincludes not only knowledge about language
structures but also knowledge about social rulasdbtermine the use of appropriate
linguistic elementsThis means thatommunicative competenagludeslinguistic
competencgWiddowson 1983) and the teroommunicative competendce wider
than the termlinguistic competence As the development ofommunicative
competencéias been the primary goal of language learningrfore than twenty
years, many classifications ebmmunicative competent¢mve been created. The
most popular ones (Canale & Swain 1980, BachmanaBn®€r 1982, Richards &
Rogers 1986, Tarone & Yule 1989, Byram 1998) ineltltk following competences:
grammatical competencestrategic competencge sociolinguistic competence
pragmatic competencdiscourse competendenguistic competence

The analysis of these competences (Yalden 199fhaRis & Schmidt, 1983,
McKay 2002, Widdowson 1986, Tarone & Yule 1989, ISkp 1998, Lund 1996,
etc.) allows differentiating among them and setertihose competences that form
communicative competencelTourism specialist's communicative competence
includesgrammatical competenaggexis, semantics, morphology, syntax, phonology
and orthography, pragmatic competencéontextuallexis languagefunctionality,
unity and constructions fdurn turningandcontinuity of communicatigndiscourse
competencélanguage exposurand theunity of text and situatignsociolinguistic
competence (understanding of other culturesgegister, accent, dialectsand
interaction skill3 and strategic competencgverbal and non-verbal communication

strategiesandcompensation strategipsAll these sub-competences are important for
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language learning and they are interconnectedrasudt forming acommunicative

competencayhich is a component &SP competence

2.3. Intercultural competence for tourism specialits
Many scholars stress the cultural aspect of langleayning and use, suggesting that
knowledge about other cultures helps to learn gdage and assess cultural values
and peculiarities of the language learner’s naffonan exhaustive analysis refer to
Luka 2007b). The author understamatiercultural competence as an ability to see
and understand differences in one’s own and otkeple’s cultures and countries,
accept them and accordingly react, in conversatimhbehaviour, treating people in
a way which is not offensive, scornful or insultittgthe members of other cultures.
At the same time it includes the knowledge of ormis nation and culture, and an
awareness of their value, their preservation aneldpment.

Intercultural competence is a component of tourismpecialists’ ESP
competence It consists of attitude (inquisitiveness and opss, tolerance),
declarative knowledge of cultural aspects (factecepts) (Dirba, 2004:25) and an

ability to operate in different cultural contexts.

2.4. The components of tourism specialists’ ESP cqatence

The analysis of competence theories, communicatbrapetence and intercultural
competence theories and the analysis of interra@tie8P exam requirements and the
EU and LR documents enabled the researcher to ecraatlefinition of ESP
competence for tourism specialiFEsSP competencés an individual combination of
gained experience, attitude and abilities developedhe basis of learning, which
allows a specialist, observing different culturaaditions and peculiarities, to
creatively implement the English language both pgeely and productively in
communication and professional work, responsiblyettgp tourism industry and
offer the client a product in an understandableaouptable way.

ESP competenceconsists of communicative competence, intercultura
competence and professional activity competenceh 6& them consists of several
sub-competences that interact. The developmeniSét Eompetence takes place in
action (process) and it is based on students’ expegs, and consequently students

form new experiences (see Figure 1).



The paper presented at the international bilingoaference “Assessing language and (inter-)cultural
competences in Higher Education” in Finland, theversity of Turku, 30.-31 August, 2007

ESP competence for tourism specialists  [*

Communicative Intercultural Professional
competence competence activity competence
1 _ 1 L
Grammatical Attitude: Cognitive
competence {inquisitiveness competence
(lexis, semantics, and openness, (theoretical and
[ morphalogy, syntax, [ | tolerance) practical |
phonology and knowledge of the
ortography) industrv)
‘ i !
Pragmatic — Declarative Personal
compeience knowledge of competence
n (cont.extualllexls, . — cultural aspects (commumication
func.tlo:r.mallty, ity {(facts, concepts) abilities, social
continuity of skills) | |
communication)
Dischinse Ability to operate Technologically
T competence in different — professional
{language exposure, - P
: —1 cultural contexts competence
unity of the text and .
situation) (creative an d —
— constructive
I problem solving,
2 communication
Sociolinguistic skills,
competence cooperation)
| | (vnderstanding of
other cultures, regis-
ter, accent, dialects,
interaction skills)
Strategic competence
| | (verbal and non-verbal

communication strate-
gies, compensation
strategies)

l action + exnerience |

Figure 1. ESP competence for tourism specialists

Each component of ESP competence (communicativg@etence, intercultural

competence and professional activity competencepha criterion:
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» language use for professional dutiefndicators:mutual oral communication,
understanding of a specialized text business correspondenge for
communicative competence;

* abilities of intercultural communication (indicator: openness and
understanding) for intercultural competence;

» professional thinking (indicators:cooperation and creativity) for professional
activity competence.

Students’ ESP competence can be measured accdadihgee levels: basic,
independent and proficient user (see Appendixthénstudy process the language
(ESP changes its role — from the study course it bexoenmeans of acquiring one’s
profession. Therefore, similar to activity compeenit is an integrative competence
which integrates both language aspect and profesisaxctivity aspect. English is a
component of tourism specialists’ professional cetepce as tourism specialists use
it for professional purposes (for gaining and exdiag of information, interaction,
communication, etc.). Professional activity compe#s in its turn, is a component of
ESP competence as its sub-competences influencelebelopment of language

competenceprofessional lexidanguage use

2.5. The model for the development of tourism stuaes’ ESP competence

The development of tourism students’ ESP competé¢akes place in the study
process, which is organized on mutual understandithcooperation among group
mates and students and the teacher. Students temsenstruct their knowledge,
the teacher only helps if necessary, makes sutestlgyone is occupied. Teaching
methods and aids are chosen in cooperation witdests in order to suit the
requirements of the industry and the students’ @ssdnd learning styles. First, based
on the analysis of theoretical literature and ermogimeeds analysis, ESP curriculum
was created (ika 2004, Luka 2007a, 2007c). Next, needs analysithe level of
the exact students’ group was conducted in ordexd@pt syllabus to the group.
Syllabus consists of definite themes (usually thteemes per term). The ESP

competence development model consists of sevecl<{see Figure 2).



The paper presented at the international bilingoaference “Assessing language and (inter-)cultural
competences in Higher Education” in Finland, theversity of Turku, 30.-31 August, 2007

Needs analvsis and creation of the ESP curriculum

iR Adapting of syllabus to the wishes and needs of the exact students’ group

Goal and the formulation of the theme

Agreement on the soal, choice of tasks, content, expected results

Acquirement of the content

Students’ self-assessment / students” formative assessment

Test (summative assessment)

SEEEA Amalvysis of the results and feedback

Figure 2.The model for the development of tourism studentsEESP competence

Each theme forms one cycle. In order to attaingthel of language learning —
an ability to communicate in different socio-cudilicontexts and be active partners
in communication process, students have to deviglepskill to cooperate. Taking
into account Latvian students’ mentality who areially very reserved and not
willing to communicate, the educator faces a dificask “to break the ice” and get
the students involved in communication. The auth@xperience shows that for
successful further cooperation “the ice should toddn” on the first lesson.

When starting to study a new theme the teacherlviegostudents in a
discussion in order to find out students’ experganm relation with the topic. After
the discussion, done in pairs or groups, eachguaup reflects upon the results of
their discussion. Next, the teacher and the graspeaon the aim of the theme, the
possible tasks, expected results, the form of ¢isé (written test, oral test, report,
presentation, etc.). Acquirement of the contens®is of three phases: pre-task, task
phase and post-task. Pre-task is a short task h#stto lead students into the
situation/theme. It may be brainstorming, mind-magialogue, sharing of
experiences, etc. Task phase includes readinglfligjg¢asks, analysis of professional
lexis. Students may work in pairs, groups or indlidlly depending on the task.
Post-task takes the longest time in the task pltass.there are simpler tasks (e.qg.,
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guestions and answers, substitution exercisesciegsrof insertion, true/false tasks,
etc.), later the tasks become more complicated @odote not only students’

communicative competence but also students’ primfieakthinking (creativity and

cooperation) and intercultural communication aiesit For example, dialogues and
pair discussion, analysis of professionally relgieablems, role plays in professional
setting, case studies, project work, etc. Home taslkides extensive home reading
connected with the topic or some creative/formattem work based on the material
studied during the lesson. Having studied all thie-t®pics of the theme, students fill
in self-assessment forms (adapted from Nunan 19digre they express their

opinion on the content, teaching aids, methodsr then success and failure. The
teacher fills in similar forms about each studeetfgrming formative assessment.
After the test (summative assessment) students tb@dteacher reflect on the

previous topic in order to make necessary changdsimprovements and start a
discussion connected with the next theme. Thusestsdand the teacher cooperate;
they are partners who work for the same aim. Tleher helps the students to
develop their language competence whereas thergtudgplain the teacher specific
information, which is connected with their professi Thus the teacher learns
together with the students. This cooperation betwie students and the teacher

forms the basis of creative study process and rhutderstanding.

Methods and Results
An interpretive scientific paradigm that correspsia the humanistic pedagogy was
chosen for the research as it creates conditionthédevelopment of each person
and helps to develop their potential. The choicentdrpretive paradigm was also
determined by the researcher’s practical interesthe creation of holistic ESP
curriculum, and the use of action theory (VigotsRB02, Spona & ehlova 2004,
Students 1998a, 1998b, Wilson 2001) social constsm (Bruner 1973, Vygotsky
1978, Vigotskis 2002, Williams & Burden 1999, Kind@L, Klafki 1992, Spolsky
1998, Flick 2004a) and symbolic interactionism (Eld®99, Denzin 2004, Cohen &
Manion 2003, Wiliams & Burden 1999, Flick & von Kkaff 2004, Sandstrom &
Kleinman 2004,Gudjons 2007Kampapa & Cepon 2003) theories in the research
and their correspondence to interpretive paradigm.

Having analyzed possible research designs (Cohellation et al. 2003,

Denzin & Lincoln 2003, Flick 2004b, 2005, Kardo2®04, Kelle & Erzberger 2004,

10
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Kemmis & McTaggart 2000, Kroplijs & Ra&svska 2004, Mayring 2002), evaluation
research applying mixed methods of the researchclwvasen, as it best suits to the

research question and the goal of the research-{gaeee 3).

Exploration of the research context

(qualitative approach: tourism

students’ narrative interviews, New theoretical
tourism educators’ semi-structured construction
interviews; data analysis: content

analysis, frequencies implementing (the created and tested model
AQUAD software; quantitative for the development of
approach: students and tourism tourism students’ ESP
employers’ survey;, data analysis: competence)

Kolmogorov-Smirnov zZ test,
frequencies, Chi-Square test, Paired
Samples test, Cronbach-Alpha test
implementing SPSS software)

'

Final evaluation
(quantitative _approach: assessment of
students’ works done by several educators,
students’ self-assessment; data analysis:
data triangulation, Kolmogorov-Smimov
Z test, frequencies, Wilcoxon Signed
Ranks test, Friedman test, Cronbach-
Alpha test implementing SPSS software;
gualitative approach: content analysis of
students’ written tests and oral exam,
educators’ semi-structured  interviews:
data analysis: content analysis )

Description of the practice based on
certain cases
(qualitative approach: content analysis of
students” written tests; data analysis:
content analysis)
Justification
of the criteria Creation of the model
(qualitative (qualitative approach: students’
approach: + cbservations and evaluation during the
tourism whole studies, students’ self-assessment;
educators’ data analysis: content analysis)
semi-structured ¢
interviews;
data analysis: Generalization of the model
content (guantitative approach: students’ survey;
analysis, b data analysis: Kolmogorov-Smirnov Z .
frequencies test, frequencies, Paired Samples test, -
implementing Wilcoxon Signed Ranks test, Kruskal
AQUAD Wallis test implementing SPSS software)
software)

Figure 3.The research design
Created based on Mayring, Pinfuhrung in die qualitative SozialforshunBeltz, Basel:
Beltz Verlag, 2002. p.64.

4
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Exploration of the research context included thalgsis of curriculum and
syllabus theories, theories of needs analysis anapetence theories as well as an
empirical needs analysis conducted from Septemb68 20 September 2004. 137
respondents took part in this stage of the resea@hstudents, 12 tourism educators
and 26 tourism employers. During the next stagith@fresearch (in autumn of 2004)
156 students took an international ex&mnglish for Tourism Industrysing the
sample paper 2043/3/04/F. Three ESP educators daegoto common criteria
(content layout, the choice ofexis grammarandspelling marked students’ works
(Written English for Tourism 2004). A target groop 9 first year students who
studied ESP using the created curriculum and medes chosen. Creation and
testing of the model lasted from October 2004 toddaber 2006. In December 2006
generalization of the results was done. 187 stwdehb had studied ESP using the
designed ESP curriculum were questioned.

Justification of the criteria was done by intewieg four tourism educators in
whose courses the students’ professional activityiatercultural competences were
developed. The semi-structured interview includ2djdestions which concerned the
educators’ professional background, the courseriggienn and evaluation, their
opinion about intercultural communication and ievelopment, their understanding
of the levels of intercultural and professionahatt competence and the assessment
of the students’ intercultural and professionalivéigt competence. All educators
stressed the importance of intercultural commuimoat admitted the role of
languages and knowledge of psychology and theatétimowledge of other cultures
in intercultural competence. The educator KPTDOlowikaches the subjects
connected with hotel business admitted that

“intercultural communication abilities are very impgant in hotel business
as tourism specialists serve the clients who regedglifferent cultures,
religions, countries with different hospitality tions and understanding”.
The educator considers that tourism specialist® havbe able to speak the major
languages and they have to be aware of the masatyieatures of different cultures.
She explains that a high level of intercultural petence may be described by
“theoretical knowledge of the possible communiaatipeople’s tolerance
and openness. The person is not afraid of changkaniself/herself”.
The educator KPTD02 who teaches the subjects ctethedth restaurant business

and business etiquette is certain that

12
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“the attitude and manners developed in the childhdorm the basis of
people’s culture of behaviour”.
She also stressed the necessity of developing rdgid@rofessional activity
competence by using different role-plays from psefenal setting thus helping the
students to develop their problem solving skills.

A high level of intercultural and professionatigity competence is described
by “the ability to professionally work in any setli and any cultural context” (from
the interview of KPTDO03). A low competence level described not only by
unwillingness to make contacts and communicatdtbuay also be associated with
“self-contentment and indifference to others” (frtme interview of KPTDO04).

The educators told that the courses were otexhtto acquire intercultural
competence to cooperate with Europeans and admikttad students may have
communication problems encountering with Orientad American cultures.

The data analysis done by applying AQUAD 6 sofawahowed that the
educators had mentioned 23 codes connected witagsional thinking and 15 codes
— with intercultural communication abilities. Mosequently were mentioned such
codes: interaction (14 times), communication (Ifie8), tolerance (9 times), other
cultural setting (9 times), culture (8 times). Akthe interviewed educators pointed
to the fact that the students had acquired theryhkot they lack experience, this
aspect is included in the description of competdegels, i.e., how independently
and creatively students can implement the spepifafessional knowledge in their
work — in communication, cooperation, problem saivi Therefore cooperation and
creativity were selected as the indicators of @sifenal activity competence.

During the final evaluation (December 2006 — AR@07) the students’ ESP
competence was measured to determine to what ektead improved implementing
the created model. To obtain valid results, dadagulation was used (see Table 1).

First the students filled in self-assessment formeated based on the
competence description (see Appendix), to evalietie ESP competence. They had
to choose the corresponding option to each questiaix-point scale was applied:

. 1(a very low level) and 2 (a low level) — a basseu(low competence level),

. 3 (a medium level) and 4 (a fairly high level) —iadependent user (a medium
competence level),

. 5 (a high level) and 6 (a very high level) — a prieiht user (a high competence

level).

13
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Table 1
Final evaluation of the research
Criterion Participants Method
language use farthe target group of students self-assessment forms
professional the students’ ESP educator assessment of studemgormance
duties (oral presentation and written work)

an independent ESP educatpr assessment of studpat®rmance
(oral presentation and written work)

abilities of | the target group of students self-assessment forms

intercultural the students’ ESP educator students’ observation
communication | 4 tourism educators students’ observation

professional the target group of students self-assessment forms

thinking the students’ ESP educator students’ observationpgration) and

written work (creativity)
an independent ESP educatatudents’ written work

(for creativity)
4 tourism educators (farstudents’ observation
cooperation)

The statistical analysis applying SPSS 15.0 so@éwalidated the students’
ESP competence increase (Student’s t test p-vald@g0Chronbach’s Alpha test
a=0.978).

In order to determine the improvement in the stisleESP competence with
regards to the indicators of the criteritemguage use for professional duties
students tookEnglish for International Tourismexam using the sample paper
2043/1/01 of the year 2001. The exam works werekethby two ESP educators
according to internationally accepted critert@ntent layout the choice oflexis
grammar and spelling (Written English for Tourism 2001, 2004). The nraym
possible points to be given were 100 (35 pointdHerfirst task, 20 — for the second
task, 20 — for the third task, 25 — for the foudhk). The following assessment scale
was used: 0 — 59 points — a basic user; 60 — 8ftgei an independent user; 81 —
100 points — a proficient user. Content analysistref works showed that the
students’ professional language competence hadiwedr However, the seemingly
easiest work — filling in the form, had caused thest difficulties for the students,
which may be explained by the fact that they hadcacefully read the tasks and had
not answered all the questions. The students hgwowad the knowledge of
professional lexis as they had understood the subtle nuances of gihen
professional texts and they had used specific doudiexis and more creative
language in their written works. They had learn¢ theculiarities of the formal
language style, as they made fewer mistakes imagfeut. However, some students

14
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had not improved their writing skill and had noaret how to write a memorandum.

The students had improved professional activity petence as they could offer a

more professional solution to the given problemiseré was less verbosity in the

works; the required information was expressed npoeeisely. The main grammar

mistakes were still connected with the use of #resés and sentence construction.
Spelling corresponded to a proficient user’s level.

Next, the students’ESP competencein the indicator mutual oral
communication was measured at the oral exam-conference in ARU72 The
students had to write a report and make a presemtafout tourism in some
country. The report had to include tourism develeptrof the country from ancient
times to nowadays, including historic, culturalpeomic, communication aspects.
The student had to analyze the country’s tourisodpet and give suggestions for its
improvement, describe nation’s traditions, habitd &festyle, mode of behaviour,
business customs, explain the country’s tourisrdeanies and give the reasons. The
students’ ESP educator and an independent ESP tedubased on the created
description of competence levels (see Appendigessed their ability to present a
previously writtenspeech presentation skills, spontaneous answers to ulestmpns,
ability to express an opinion, explain, justify, intain a conversation, use
appropriate tourisntexis ask questions to other students, keep the cownfiétrithe
audience. The students showed good knowledge dégwmionallexis, an ability to
maintain aconversationand good presentation skills. The students couwk a
guestions to their group mates and give justifiesigers to their questions. Not all of
them had a good contact with the audience, whichnsmehose students had not
developed interaction skills. Majority of the statke had fluentspeechand good
pronunciationbut there were mistakes in pronouncing of econderins.

In order to measure the students’ ESP competendleei criteriaabilities of
intercultural communication and professional thinking four tourism educators
were interviewed who also assessed the studen®’ dégpetence in these criteria.
They made their assessment based on the studestsvations during their lessons.
The teachers filled in assessment forms, which wemeated based on the
descriptions of ESP competence levels (see Appgntiten the average assessment
was calculated. An independent ESP educator matkiegstudents’ written works

and listening to their presentations during tharexaeasured theareativity .
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As a result a conclusion can be drawn that atetheé of the research 5
students’ ESP competence had reached the levetiependent user (medium level)
and 4 students’ ESP competence — the level ofgeofi user (the highest level). The
students’ ESP competence levels according to E@Paitors can be seen in Table 2.

The conducted qualitative evaluation researchhm field of students’ ESP
competence resulted with the definition of ESP cetampce, determining of its
components, criteria, indicators and descriptiohsampetence levels, the created
ESP curriculum for tourism students and the designedel for the development of
tourism students’ ESP competence which was testéettiary level studies with the
students of the Faculty of International Tourism the School of Business
Administration Turiba. The created ESP curriculuraswintroduced into tourism
curriculum of the institution. The designed modet the development of tourism
students’ ESP competence is used in further pedeaqgactice.

Table 2
The target group’s ESP competence (April 2006)

language use for professional| professional thinking abilities of | o
duties intercultural | 2
communication %
mutual under- | business| coopera-| creativity | openness and g-a
” oral standing | corres- tion understanding| g E
€ | commu- of a pondence o
S | nication | specia- @
> .
7 lized text
1. | high medium | medium| high mediunm medium medium
2. | medium | medium | high medium  low low medium
3. | medium | medium | medium| mediun medium  medium mediym
4. | high high high high high high high
5. | high high medium | high high high high
6. | high high high high medium| high high
7. | high high medium | medium| high high high
8. | medium | medium | medium| mediun medium  medium mediym
9. | medium | medium | medium| medium medium  medium mediyim
Conclusions

ESP competences an individual combination of gained experienattjtude and

abilities developed on the basis of learning, whatlows a specialist, observing
different cultural traditions and peculiarities, ¢oeatively implement the English
language both receptively and productively in comitation and professional work,
responsibly develop tourism industry and offer thkent a product in an

understandable and acceptable way.
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ESP competence consists of communicative competdgcammatical,
pragmatic, discourse, sociolinguistic and strategiempetence), intercultural
competence (attitude, declarative knowledge ofucaltaspects and an ability to
operate in different cultural contexts) and prof@sal activity competence
(cognitive, personal and technologically-profesalorcompetence), which are
interacting. Its development takes place in actfprocess) and it is based on

students’ experiences, and consequently studemtsrfew experiences.
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Appendix

ESP competence criteria, indicators and levels

Criterion:language use for professional duti¢

Indicator:mutual oral communication

Proficient | 1. Understands a long and complicated speech abaetajeand occupational topics

user 2. Can professionally communicate in English aboutupational topics making a
clear, well-structured speech and using lexis aathgqrar appropriate to the situation
3. Can deliver a speech concerning any tourism sploare justify their opinion, and
maintain a conversation by asking and answeringipeuestions connected with the
tourism industry

Independent 1. Understands the main ideas of a long and complicapeech about general and
user occupational topics a|
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2. Can communicate in English about previously suidiecupational topics making
clear, well-structured speech and using profestieris
3. Can deliver a speech about a previously preparef@gsional topic, can maintain

conversation by asking and answering questions emiad with their professiona

a

a

duties
Basic user | 1. Understands the main ideas of a simple, slow $pabout general and occupational
topics
2. Can communicate in English about previously swidiecupational topics with a
partner’s help
3. Delivering a speech about a previously prepareafepsional topic can briefly
answer the questions connected with their everpdafessional duties
Indicator:understanding of a specialized professional text
Proficient | 1. Can in detail understand long, complicated pradesd texts
user 2. Can identify different language styles, can un@ed the slightest nuances off a
professional text, directly and indirectly exprasspinions, and explain them
3. Can scan and skim long, complicated professioegistand find the required
information in a little time
Independent 1. Can understand professional texts connected tétin €veryday duties
user 2. Can find the main idea of a professional text exlain it using a sample text
3. Can scan and skim professional texts and findréugired information using a
dictionary to check the meaning of the terms
Basic user | 1. Can understand the main idea of the text, butas able to convey detailed
information
2. Poorly understands professional lexis in spegifafessional texts
3. Using a dictionary can scan and skim short pradess texts in order to find the
required information
Indicator:business correspondence
Proficient | 1. Can write clear, correctly structured businessudwents that correspond to the
user layout requirements
2. Can give accurate written answers to clients’ tjoes using appropriate
professional lexis and without inclusion of irrede information
3. Spelling is accurate
Independent 1. Using samples of standard documents of the tourgiustry can write simila
user business documents containing standard phrasesxgnelssions
2. Can give written answers to clients’ questionsngsbasic professional lexis and
simple sentence constructions
3. Spelling contains slight mistakes; a student mBegsh and American spelling
Basic user | 1. Using a dictionary can write a short business dwmnt according to the pattern
substituting the given information by the requicete
2. Can give written answers to clients’ questionstating the pattern and using
elementary sentence constructions
3. Spelling is inaccurate
Criterion: professional thinking
Indicator:cooperation
Proficient | 1. Willingly works in pairs, listens to their partnetheering them and maintaining the
user conversation
2.Is eager to communicate with group mates, exprgsand proving their opinion and
listening to others
3. Cooperates with a teacher by giving additionabiimfation and improving the
teacher’s knowledge
4. Willingly participates in group work involving o#h students as well
Independent 1. Willingly works in pairs, takes the leading role pair work sometimes even npt
user allowing the partner to express their opinion
2. Expresses their opinion but does not show inténesther students’ opinions
3. Asks questions to the teacher about the theméshéna do not understand but does
not help with additional information
4. Participates in group work being encouraged bytéheher or group mates
Basic user | 1. Does not wish to do pair work, pretends being p@xaliby other work
2. Is not willing to express their opinion, gives a®ss only after repeated direct
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questioning

3. Does not ask any questions to the teacher butgomus the teacher’'s answers
other students’ questions

4. While doing group work takes the observer’s poaiti

to

Indicator:creativity

Proficient | 1. While performing creative tasks in language lessases original, untraditional
user solutions
2. The written text contains rich, creative languagel original means of expressing
their opinion and ideas
3. While performing problem solving tasks expressesaditional, creative ways gf
problem solving
4. Creatively uses knowledge for occupational purpose
Independent 1. While performing creative tasks in language lessoses previously learnt and/pr
user implemented solutions
2. The written text contains creative language amipusly used ideas that have been
adapted according to the situation
3. While performing problem solving tasks uses prasip acquired means of problem
solving
4. Uses knowledge for occupational purposes, actiegraling to previously acquired
patterns
Basic user | 1. Is not willing to perform creative tasks in langedessons
2. The written text consists of basic lexis and sarreative means of expressing
themselves and contains previously used ideas
3. Can perform a problem-solving task using otheedptand support
4. Uses knowledge for occupational purposes, withpsrpand help received from
colleagues and/or the employer
Criterion: abilities of intercultural communication
Indicator:openness and understanding
Proficient | 1. Creatively implements intercultural communicati@md cooperation skills in
user practice
2. Shows interest in cultural values of other natj@ssesses and compares them with
the cultural values of their own culture
3. Has learnt different thinking styles and behaviafirother cultures, in practice
creatively implements the acquired knowledge
4. Willingly accepts challenge, creatively uses nenggibilities, is open to changes,|is
ready to work in different cultural contexts
Independent 1. Can use theoretically acquired communication aodperation skills in simila
user situations
2. Has theoretically acquired cultural values of othations but faces difficulties tp
compare them with the cultural values of their amiture
3. Has learnt different thinking styles and behaviofirother cultures, in practice
implements the gained knowledge in similar situzgio
4. Accepts changes and uses new possibilities whieig lneged by somebody, is ready
to work in different cultural contexts providing/bbe receives others’ help
Basic user | 1. Can implement theoretically acquired communicatma cooperation skills using
somebody’s help
2. Has gained information about cultural values dfeotnations but does not express

interest in them and/or evaluates their culturd&ighan other cultures

3. Has poorly learnt different thinking styles andhéeiour of other cultures, can

implement the acquired knowledge in practice usungport of others

4. Rejects the use of new possibilities, gives piyotd well known values, it is
difficult to put themselves and work in differentliural contexts, using others’ suppg
can work in a similar cultural context
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